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•GUIDELINES FOR EVALUATION OF INSTRUCTIONAL MATERIALS 
WITH RESPECT TO SOCIAL CONTENT 



Purpose I * ^ ^ 

The purpose of these guidelines is to provide consistent, systematic standards 
for levaluating instructional materials proposed^ for use in California's public 
schools to ensure compliance with the Education Code. 

Children pattern their interests, prejudices, and ideas after what they see and 
hear. Children dream of and aspire to those goals they er^ encouraged to attain. 
Their world can be expansive and filled with exciting and infinite possibilities, 
or frustrating in its limitations, depending on their exposure'. Much of a . 
child's early development takes place in school, and the potentially positive 
or negative effect of the school exf)erience is understood. The Legj.slature 
recognized the vital role instructional materials play in the formation of a 
child's attitudes and beliefs when it adopted Education Code Sections 60040 
through 60044 (see page 18). 

These guidelines are not intended to supplant the evaluator's judgment, because 
it would be impossible to do so. They do comprise 'the minimum standards for 
acceptability, including ' compliance with Education Cod^ Sections 60040 and 
60044. 

In. order to portray accurately the cultural and racial diversity and the male and 
female roles in cur society, instructional materials must encourage students to 
understand not only the historical roles and contributions of women anS minori- 
ties, hut also the forces wjiich shaped those roles-^and contributions, and how and 
why the contemporary roles and contributions of w^omerxand minorities are different. 

, v' 

General' Limitations 

1. The guidelines should be used when evaluating both the student material and 
the teacher material.* In no event should Instructions in a teacher manual 
designed to overcome non^ompliant pictures or text in a pupil edition be 
given any copsideration in evaluation of the pupil edition. 

2. In certain limited situations it would' be inappropriate to reqdire that a 
pictorial or textual item conform exactly to these guidelines. Such an 
Instance would arise, for. example, in reprinting an item of classical- or 
contemporary literature, music, or art, including folktales, which is con- 
sidered to make an important contribution to a given instructional material. 
In such a situation, however, discussion material. ^should be included in the 
pui)il edition ^indicating ^that, for example, although a particular attitude 

^ toward women or a mlnojrity group was prevalent during a certain period in 
history, or is prevalent^in the particular culture^ or country depicted, 
that attitude has changed or does not occur in the contemporary United 
^States, as appropriate. ^ — ^ ^ 

3. yftien examining an instructional material/^V adverse reflection on one's 
race, creed, sex, and so on prohibited^ Education Code Section 60044, 
the evaluator should make a i^ualitatWe Vidgment with respect to stories 
or articles having a historical or pAt£>^ular cu?.ttiral perspective. Any 



5 



descrippion/ depiption, label, or retort found to be, by Itself, an adverse 
tef lection should not be judged out of context. Rather, the st<!ry or article 
^ should be ex^ined for, appropriate explanations, discussion, or other devices 
included therein, or immediately attache4 thereto, which may overcome the 
impact of • such offending words or pictures. The instructional material 
should be rejected only if, on a total basis, the story or article wx>ul(i, iu 
* the mind of an average puj^il for whom the material is intended, reflect 

adversely upon a person because of his or her race, color, creed, national ^ 
origin, ancestry, se^^ or* occupation. ' 

f _ * ' • 

4. These guidel*ines may be inapplicable to rertain instrur tional materials. For 
example, materials need not include referepc^s^ to people. T]j^erefore, math 
problems described solely in abstract terms or stories about animals^ without 
human attributes are outside the scope of^^hese guidelines. Additionally, 
materials which rontain references to children need not include references to 
adults. 

5. In determining Tiow strictly to apply the guidelines ,~co'ns~iderat ion must als6 
})e given to ^he number of characters presented and the relat ions.hip among 
them. For example, if there are only three or four main characters or if 
all of the main characters are members of the samte family, it would obviously 
be unrealistic to expect a wide diversity of ethnic -groups and kinds of roles 
portrayed. Likewise, if the setting is restricted /to a certain locale, such 
as a large city ghetto or a sparsely settled desert region, the possibilities 
for showing a wide range of socioeconomic groups in a wide range of activi- 
ties are necessarily limited. 

Materials' in a Series • r ' 

In the evaluation of instructional materials whirh are designed to used as a 
basic program, eaoh com'ponent thereof shall be judged individually for compliance 
and*without regard to the content of any other component. 



SPECIFIC CRITERIA FOR, EVALUATION OF INSTRUCTIOHAL MATERIALS ^' 
BY HEMBER^OF THE LE6AL COMPLIANCE COMMITTEE ' 



Male and Female Roles — Education Code Sections 60040(a) and 60044(b) 

In order to encourage the Individual development and self-esteem of each ' 
pupil, regardless of gender, Instructlbnal materials, when they pojrtray 
people (or animals having Identifiable human attributes), shall portray 
women and men, girls and boys. In ^ wide variety of occupational, emotional, 
and behavioral situations, presenting both sexes In t^e full rang^ of their 
hipan potential. * " 

The foJrlowlng criteria #1 and #2 arel essential ,* and each shall be met. The 
remainder of the criteria should be pet, but 100 percent compliance on each 
one Is not; essential to a "yes" vote. Unless the def leniency is flagrant, 
failure In one category of Criterion #3 should not disqualify the Item, pro- 
vided It meets the other categories to a reasonable degree. The categories 
within Criterion if3 may be judged as^ group,' wherein an especially good 
rating on one category may compensate for a poor showing;- on another one. 

Regardless of subject area, all the following criteria, apply to all Instrur-^ 
tlonal materials thar-^eflect contemporary United States or California 
society or any unidentifiable society. In addition. Criterion #1 applies ^o 
all materials that refLect any society outside the United States (but see 
General Limitations #3 on page 1). 

Consideration is given 'to reprints gf certaia types of literature , music , and 
art which do not conform to any one or i&ore of these criteria (see General 
Limitations #2). For example, when references to Women are omitted^ their 
absence must be discussed and questionexj in the student edition, with an eye 
toward making the student ayare of the historical and cultural situation in 
which this inequality occurred, the process of philosophical change and its 
effects on social patterns, and the underlying ''goal of ecjuality basic t;o our 
democratic system. 

, . • ■ V ^ - . : . ■ 

1. Descriptions, depictions, labels, or retorts which tend to demean, 
stereotype, or be patronizing toward females must not appear. 

(Do references to women indicate tfhat their " talents , Intelligence, ' 
or activities are'inferior to- those of men; ,or that they are 
incapable of handling a situation without a man's assistance? For 
example, there should be no labels fiuch as "old maids," "fishwives," 
"henpeckers,*' or "woman driver," or retorts such as "she's only a 
girl" or '*what do you expect from a girl?" .Such references con- 
stitute adverse reflections. ' See discussion in "General' Limita'-' 
tions" on page 1 . ) 

2. Instructional materials containing references to,, or illustrations .of, 
people must ref^r to or illustrate males and females apprpximately 
evenly, in both number and importance, except as limited by accujrary or 
special purpose. 

(This criterion is largely self-explanatory. It applies to 
any materials in which the gender of persons is refert^ed to' or 
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^ illustrated, whether incidental to the p\irpo8e of the material or 
not. Evfen though'^numerically the portrayals of males and females 
may be approximately even, the aspect of importance or impact of 
those portrayals is a qualitative judgment. For example, assume 

^that a single illustration of one or more females is quantitatively 
overbalanced by a ten-page story of one or more male characters. 
If, however, the illustration is judged to have an educational 
effectiveness or impact equal to or greater than that of the story, 
the two items may be considered to be in balance. ) 

3A. Mentally and physically active, creative, problem-solving rolesV and 
success and failure in those roles, should be divided approximately 
evenly between male and female characters. 

^ (It is important to look for instances in which females, both girls 

and women, are .involved in mentally and physically active, creative, 
problem-solving roles--such as conducting a science experiment, 
participating in sports, repairing a broken object, building a 
bookcase — that are all too of ten -depicted as male-oriented, and 
determine whejther such instances occur in a fair proportion to those 
involving males. ^ 

The consequences of activity undertaken by males and females must 
be observed. Positive or negative results can come from the under- 
taking of any task. A pattern of positive or negative results, 
perhaps mos± simply defined as success or failure, should apt ,emerge 
as correlated with sex% It is not suggested that all characters 
succeed at all times. However, tlje ratio of success t<i> tailure 
must be approximately the same for female characters as for male 
characters. ) 

3B. Emotions — for example, fear, anger, aggression, excitement, or 
tendemess-*-^ould occur randomly among characters regardless of 
gender. \ 

(All people are cap^>ae of, and susceptible to, all emotions; 
and the idea that only femalea cry and only males fight is an 
^ inaccurate projection of reality. This is not to say that 
^ instructional materials must consistently depict males and females 
in reversed emotional roles. Evaluators should, however, be aware 
of the tendency to stereotype emotions. If any pattern appears, 
such as only females expressing fear or tenderness, or only males 
expressing anger, the material does not meet this criterion.) 

3C. Traditional activities engaged in by characters of on^ sex should be 

balance4 by the presentation of nontraditional activities for characters 
6f that sex. 



("Traditional" in this criterion refers to activities which are 
generally associated with persons of one sex. For instance, women 
cookiiig, sewing, or cleaning; men working in employment outside 
the home; boys playing baseball; or girls playing with dolls. 
The instructional materials certainly need not exclude such activ- 
ities. They should balance Such portrayals with their opposite — 
nontraditional activities for such persons. Examples might be a 



boy jreadlng or at quiet play or a maa seeking* help solving a problem. 
Adults of both sexes shpuXd be portrayed in domestic chores, recre- 
ational activities , and creative endeavors whenever these activi- 
ties are portrayed in the materials. Balance is achieved when 
instances of traditional s^ctivity. can be shown in fair proportion 
with instances of nontrcfditional adtiv-tty;^ The evaluator should 
make a qualitative judgment about the (jQi^peting portrayals. For 
example, a single illustration or a_ short poem which ia nontradi- 
, tional is (quantitatively overbalanced by a ten-page story involving 
a traditional activity. However, the stofy would still be accept- 
able if the illustration^ or poem has an educational effectiveness 
or impact equal to or greater than that of the story.) 



3D. If professional or executive roles, or vocations,, trades, or othe^ 

gainful occupat'irons are portrayed, men and women should be represented 
therein approximately equally. 

(This criterion is relatively self-explanatory. Its purp(»se is to 
expand the portrayal of occupational roles of men and women and 
enable pupils to identify with all fields of enterprise, regardless 
. of sext * , 

Evaluators should ensure that instructional materials indicate an 
equally wide variety of vocational choices for men and women, 
measured by the number of vocations in which women are depicted, 
compared to the number in which men are depicted. Disproportionate 
numbers of women portrayed in a particular vocation should indicate 
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that the material requires-caref ul scrutiny f or^ompliance.- 

Many professions — for example, medicine, law, engineering, ^ and 
' banking — are typically portrayed as male-dominated. JEvaluators 

should ensure that women are depicted in such professional roles 
approximately as, often as men. Whether such equality is achieved 
can most easily be ascertained by a simple head cotint comparison of 
male and female main and t)ackground characters port^rayed in profes*- 
sional roles. Women should also be present;ed in executive posi- 
tions — as business executives, officials, and administrators, for 
example — as often as men are. Similarly, women should be presented 
in skilled occup^ions, such as building and other technical trades.) 

« 

3&. Where life-style choices are discussed, boys and ^irls should be offered 
an equally Wide' range of such aspirations and choices. 

(Various occupations and various life-styles — marriage, remaining 
'single, ra-ising children or not doing so — should also be cast in an 
affirmative light. A pupil should learn that women can, and do, 
work outside the home, but sometimes, like men, are unhappy^ tired, 
or too busy to enjoy doing all the things they" might like to do. 
Plans of pupils for their own futures should not be sexrstereotyped. ) 

3F. Whenever a material presents developments in history or c^rren^ events, 

or achievements in art, science, or any other field, the 'contribiTtteixs of 
women should be included and discussed when historically accurate. 
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> (This criterion is designed to prevent a continuation of the commOn 
practice in instftrctional materials of failure to give sufficient 
attention to the achievements* of women in all fields, of endeavor 
which are discussed. In the ' development of any field, the rontri- 
butions of women can generally be accurately ' included. Women have, 
^ because of the bias in our tultiire, generally been less e's teemed and 

^ess recognised, no matter what their field, th'an men who made 
comparable^ontributions, 

* 

The criterion does not set out specific requirements. However, if 
. biographies are included in the material, biographies of women 

shduld also be presented. ^ Evalu^tors will find that materials \^hich 
simply ignore' half the population of any nation are not "acceptable. ) 

3G. Sexually^neutral language^-for example, "people," "persons," "men anc^' 
women," "pioneers," "they" — should generally be used. * \ 

(The standard here is basically objective and ^asy to measure: 
Does the material include so many male references so as to exclude 
females as participants in society? It is left to the evaluator's 
discretion to determine when there are .extenuating circumstances, 
suc% as adherence to grammatical rules or^ the requirement to convey 
the author's ijitended meaning.) 

/ 

Ethn4.c and Cultural Groups — Education Code Sections 600A0(bX and 60044(b) 

In order to project tKe cultural diversity of our society, instill in each 
child a sense of pride in his or her heritage, eradicate the seeds of 
prejudice, and encourage the individual development of each pupil, Instruc- 
tiotial materials, when portraying people (or animals having identifiable 
human attributes), shall include , a fair representation of majority and 
minority group characters portrayed in a wide variety of occupational and 
behavioral roled, and present the contritnitions of ethnic and cultural 
groups, therefey reinforcing the self-esteem and potential of all people and 
helping the members of minority groups to find their rightful^ place in 
society. * • f ' 

For purposes of these criteria, "group" means one of those cultural and 
racial groups referred to in Section 60040 of the Education Code, namely, 
"American Indians, American Negroes, Mexican Americans, Asian Americans, 
European Americans, and members of other ethnic and cultural groups." 
(Please refer to note on page 9#) 

The following criteria #1 and #2 are essential, and each shall be met. 
The remainder of thei- criteria should be met, but 100 percent compliance on 
each one' is not essential to a "yes" \^ote. Unless the defi<{lency is fla- 
grant, failure in on^ category of Criterion #3 should not disqualify the 
item, provided it ^meets the other categories to a reasonable degree. The 
categories within. Criterion #3 may be judged as a group, wherein an espe-- 
daily good, rating otu^e category may compensate for a poor showing on 
another one. 

Regardless of subject area^ all the following criteria apply to all instruc- 
tlofi4l materials that reflect contemporary UAl/ted States or California 



society^r an% unidentifiable society, ^In addition, criteria //I and //2 
apply to all Aterlals that refXe<it any contemporary society outside the 
United States Clut see General Limitations #3). 

Consideration Is^lven to reprints of certain types of literature, music, 
^ and art which do %ot conform to 'any one or more of these criteria (see 
General Llmltatlo^ #2). For example, when referehces to minority persons 
are omitted, thelr%bsence must be discussed and questioned In the stii^fent 
edition, with an ey^ toward making the student aware of the historical and 
culturaj. situation li| which this Inequality occurred, the process of. philo- 
sophical change ^nd l^s effects on social patterns, and the. underlying goal 
of equality basic to*dvr democratic^ system, ' . . ^ ' 

1. Descriptions, depletions^ or labels which tend to demean, steretDtype, ' 

or be patronizing toward minority groups must not appear. - 

\ » ^ • 

(Evaluators shoul^d note all references' indicating that the talents, 
activities, or demeanor of racial or ethnic groups arje inferior; 
•for examgle, "savage Indian" or "lazy ^^^xlcans." Such references 
constitute adverse reflections. See disizussion In "General Llml- 
tatlons on pa^e i.; ^ ^ 

( ^ 2. Instructional materials containing references to', or illustrations tDf, 
people must refer to, or. Illustrate a fair proportion of diverse ethnic 
groups, except as limited by accuracy or special purpose. 

(This criterion is largely seXf "explanatory . Where^ a bodk or 
other material dealing with urbatl,^ sprawl must Include references 
to the diverse ethnic groups existing ^In our cities, this criter 
rlda doe^ not apply to materials dealing only with a narrow or 
specifitl aspect of United States or California society; for example^ 
a book d^eaiing solely with life in the barrio or solely with black 
authors. ) • - i 

3A. When diverse ethnic or cultural groups are portrayed, such portrayal 
must not depict dlfferenc(^ in customs or life-styles as undesirable 
and must not reflect an advetfie value judgment of such differences. 

^\ 

, '(This c|:lterioh is fairly seif<::explanatory . Diversity must be 
portrayed as an enriching and po^tlve element of our 'society. - 
I In no manner should any other culture be presented as less worthy 
or less Important than the -culturfe of xhe majority group.) 

3B. Mentally active, creative, and problem-solving rbl^s, and success and 
failure in those roles> should be divided in fair proportion between 
majority and minority group characters. \ 

(Evaluators must examioe Instances in which minority characters 
are portrayed in mentally active, creative, and problem-sCrlving 
rble^ in contrast to the more physical matiual labor in which they/ 
are oft§n depicted. Although such -portrayils should appear in a i 
ratio supportive of the proposition that talents are equal in all ^ 
peoples, such ratios must fairly reflect resjjectlve representation 
of total population. ' 
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It is likely that in many situations the characters pot^ayedt' 
in active, problem-solving roles will be main character's, and % 
count of majority and minority main characters involved in suc^ 
'act ivit ies ^should therefore yielci a good starting point f«r the * 
^ evaluatorc to judge whether' this criterion is met. ^ . 

It is necessary to look to {he cdnsequ - ^ . • - 

• taken by majority and minority group c 

material. Positive or negative result 

flow from the undertaking of any tasks; and it is not suggested 
J* that all characters succeed at all times. A pattern of^^ccess 
^ or failure, however, should not emerge as correlated with the race, 

ethnicity, or cultural background of the character.) 

The portrayal of minority characters in roles to which they have been 
traditionally restricted by society should be balanced by the presenta- 
tion of nontradi t ional activities for characters of that race. 

("Traditional" in this criterion refers to activities which are 
associated in a stereotypical way with persons of a certain race — 
for instance^ .Mexican Americans -engaging in farm labor and Asian 
Americans operating Jaundries. .The instructional materi^s need 
not altogether exclude such activities. . However, such portrayals 
should be" balanced with their opposite — nontradit ional activities 
for such persons. Balance is achieved whea, at a minimumf instancea 
of traditional activity can be shown in fair proportion with 
instances of nontradit ional activity. The evaluato.r should make a 
, qualitativa jud^ent about the competing portrayals. For example, 
a single Wlustr.ation Qr a short poem which is nontr'a^it ional is' 
quantitatively overbalanced .by a ten-page story involving a tradi- 
tional activity. -Hpwevec, the story would be acceptable if the 
illustration of poem has an educational effectiveness' oc impact 
equal to or greater than tha.t of the story.) 

Minority persons should be depicted in the same range of socioeconomic 
settingaas are persons of the«majority group. 

^ (Instructional materials should pro^^e a range of socioeconomic » 
settings with which pupils can ideiftify, but this criterion does n^t 
spealf'to that^aeed for. variety. Tl*s criterion directs the eyalu- 
ator to note and ensure that, if a range of socioeconomic settings^ 
i« portrayed, minority characters p^ticipate in the dame range of 
settings as .do 'majority group characters. Socioeconomic character- 
istics should not beportrayed as cotftelated to race or ethnicity. )y 

Depiction of diverse ethnic and cultural groups should not be limited to 
the root culture, but rather expanded to include auch groups within the 
mainstream -of United States life, - v » 

(This criterion should be unrtecessary, since the statute demands., by 
implication, the portrayal of minority groups in a 4Jlnited States 
setting. However, it has beea noted that instructional Materials 
have sometimes tended to portray,, for instance, Mexicans i^ Mexico 
and Japanese in Japan as a substitute for presenting the Mexican- 
Aperica^ and Atiaft-Ai»rican experience. Root curlture pprtrMyfls 




majK be dlscuased JLn conjunction with the ^particular minority grog's 
United States or California experierrCe and, jthejrefore, should oot be 
ellmioated.. But alone, they, do not satisty this 'criterion. However, 
^ '1 this criterion is not applicable to materials deali^ig>soleljpi*bfth ' 
other co^U'Otries or cultures.^ * ' 

If professional or executive" rolesV or locations, trades; or othBr- gain- 
ful occupations are portrayed, majority and minprity gMups should be 
.presented therein in^fair M^P^tiom ^ > 

<Thf8 'criterfoa is- self-explanatory. Its piarpose is to expand the_ 
portrayal of occupational . rol^s of , minorities and enable pupils^^o 
idetitlf y. with all fields of enterprise, regardless of race 



nicity. 
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"F^ir proportilin". in this/criterlon '<ic^^s not mean that an equ^l' 
number K)f adult mino'r.lCy characterSs and ma^jority characters shall be 
portrayetl'as .pi:of essionals or executives a^d so on. Although no 
speclfeic* nu^iber or- percentage tors each statutbjrily noted minority 
g^oup is specified, "tokenlsai" fof any minority group is as jin^c- 
ceptable in instrucitf.onal materials- fis it. is in the real world)of 
employment.) , . / . - 




enever devei*opment:^>4n history or *cur^^nt events, ot\achievements iln arrt 
ieot^e, or any other field are presented,* the contributions of mltmclty 
'es, and particularly the identification* of ' proMineitt minority 
, should be included and discussed when historically accurate. 

It i'6 ^^important to note that, in the development of any field; 
ntributions of minority peoples can generally be accurately 
inc]|||l,ed. Minority persons have, because of the bias in our cul- 
ture, generally, been less, esteemed and less recognized, no^mi^tter 
w^at their field, than majority persons who have nvade comparable 
contributions. It is tfite publisher's responsibility to include ^ 
^ ^minority persons in the instructional materials, and this inclusion 
• should extend to all the statutorily noted group** If biographies 
' art* included in the material, biographies of minority persons should 
also be presented.) 

(NOTE: At the present time, there Aists a discrepancy in the ethnic and •cul- 
tural. groupd as identified' in Education Code. Section 60040 and current Federal 
and State Reporting guidelines for affirmative action and other situations. 



The newer, updated classification? a 



re: 



(a) American Indians or Al'askah natives 

(b) Asian or Pacific Islanders 

(c) Filipino ' . " 

(d) Hispanic ^ . 

(e) . Plack, not of Hispanic origin 
.(f) White, not of His)parilc origin 



Until there is t change to this sectionS>JLXhe Education Code, reviewers are 
directed to consider. only those classifications presented at the beginning of 
thle Sectioiw) . * 




C. DeptctiAn of Older- Persons and the Aging Pro cess 

' ^In ordejrAto strengthen ttve sJiaping of a pupil's perception of self in rela- 
tion t*o'dhe aging process, materials shall depict the involvement probl^b , 
and contributions- of alF age groups, Including older pefsons. Specifically, 
ftat^rials shall be assessed, in two ma,jor areas: the role of older per-soos in 
our society; and^ the attitude of the total-population toward aging and. alder 
^ perfons. , f , 

The following criteria #1 and ^1 are essential, and each shall be met. The 
»rem£inder bf the criteria shbiJld be met, but 100 percent compliance on. each 
one is not ess.ential to a >es^" vote. Unless the d-eficiency is tilagrant, 
failure in one of the categories of Criterion #3 should not disqdalify the 
• item, , provided it meets the other, categories to a reasonable Steg^ee. Gate-- 
goFles within Criterion #3 may be judged a group, wherein a* ^S^ci^y 
good rating on one category may compensate- for a poor^sho^ng ,un anoT^'er 



one. 



ERLC 



Regardless of subject area^all the following criteria apply to all instruc- 
tional materials that reflect contemporary United States or California/- 
society. or any unidentifiable society^ In addition, Criterion #1 applies to 
all materials that reflect any society oufside the United States tout ^ee 
Ceneral Limitations #3). - • . , 

Considera^tion is given to reprints to certai^i types of literature, music, 'a.n* 
art which do not conform to any one or more of these criteria (see General ' Jj^ 
Linatetion^ .#2). For example, when references to older persons are omitted^^^\ 
thefr. absfirft;e nnj^st ^Ije- discussed and questioned In^he student edition, wlfh 
an e^e toward ^^tnak tog "the pupij. ^^war^ of the historical , and coltural situation ^ 
in ^whlch this \inequalit-y occurred and the proce^js of phllosophicdl cl;ange and 
its effects on social patterniS. • . 

< \ ' ' ^ - '- 

1. Descriptions, depictions, labels, or retort* which tend to demean, 
stei:eotyj^e, or be patronizing towa^rd older Versons must not appear. 

if^rences.to older persons .indicate that, their talents, intel-' 
^pce, or activities are inferior to those that are younger; .or* 
vt-TJSS they are incapable of handling a situation without a younger 
person' assistance? For 'example, there should be no labels such' 
as "old maid," "old buzzard," "old geezer,** "fuddy-duddy," "crone," 
"rocking ch^ir ^wonder , " or "the geriatrics set.". 3uch references 
constitute adverse ' reflecfclona. See disc\ission in "General 
Limitations.") 

2» Instructional materials containing references to, o^ illustrations of, 
human activities must include , illustrations of older petsons, except as 
limited by accuracy oV special purpose., 

(This criterion i-s largely self-explanatory. It applies to any 
^ materials in which the age of 'persons is referred to or illustrated, 
whetter incidental to the purpose of the material or not. Even 
though numerically the .portrayals of young aftd older persons do 
not hdve to be Bven,, the aspect of importance or impact of those 
portrayals is a qualitative judgment.) 
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3a. Mentally and physically active,* creative, problem-solving roles, and 
success and failure in those roles, should include older persons witJ 
persons of all ages.. ' ' ' , 



3B. Emotions — for example, fear, anger, aggression, exciteinent, or tender- 
ness—should dccur randomly among characters regardless of age. 

^ (All people are capable of, and susceptible to, all emotions; afaS^ ^ 

trfe idea that only females cry and onl^^ males fig^t is an inaccurate 
• projection of reality. This is not to say that'Anstructional 
^ materials must , consistently depict young and o^der perslbns in 
reversed emotional roles. Evaluators sho^fTJ^ however,- be aware of 
the tendency to stereotype eo^otion^. If/ any pattern appears, ^ch 
as only older persons expressing fear ja^r tenderness, or only young 
persfcns expressing anger, the material does not meet this criterion* ) 

' 3C. Traditional activities engaged 4.n by characters of one age should be 
»\ balanced by the^ preserftation of nontraditi6nal activities for characters, 
of that age and show the diversity of involvement% of olde^ persons. 

("Traditional" in this criterion refers to activities which are 
genejpally considered appropriate for persons of one age. For 
^ ins^a'hbe, older persons knitting or crocheting, rocking in a rocking 
chair, taking a nap; young persons working in employment outside the 
hon^ orlplaylng sports. ' The instructional materials certainly need 
not exclude such activities. They should balance such portray^il 
with their opposite — nontraditional activities for such persoi^ 
^ Exflijnples might be a younger person reading or at quiet play, an 

older .person physically working outside the home. All age's should. ^ 
be ijortrayed in all chores, recreational 'activities, and creative ^ 
endeavors whenever these activities are portrayed in iffi^materials. 
Balance is achieved when instances of traditional actij.vity can be ^ 
shown in fair proportion with instances of nontradl tional activity. 
The evaludtor should mak^ a qualitative judgment about t^e competing 
portrayals.) • 

3d. If professional or. executive roles, or vocations, trades^ or other gain- 
ful occupations are portrayed, younger and older persons should be repre- 
sented therein approximately equally. 

(This criterion is relatively ^elf-explanatory. Its purpose is to 
expancf the portrayal of occupational roles of older and younger 
peraorts and enable pupils to identify with all fields of enterprise, 
regardless of age.- / . , 

Evaluators: should ensure that instructional materials indicate an 
equally wide variety*of vocational choices for all ages, measured - 
by the number of vocations in which older petsons are depicted 
compared to the ifudiber In which younger persons are depicted. 
» Disproportionate numbers of older persons portrayed ^n a^ particular 

vocation should indicate that the material requires careful /crutiny 
f for compliajnce/ 



Matiy voc a t ions— f or example, construction or landscaping — are 
''typically portrayed by younger persons. Bvaluators should ensure 




^that' older pejsont^ are depicted in such vocational , roles approxi- 
^^Tia^^y^as often as younger pers6ns. 

Whether c^uch equality is achieved can most ea.^ily be ascertaiiiej by, 
a simple head count comparison of younger and older person m^ain and 
b^ckgroun^^^aracfeT5^ portrayed in vocational roles. Older 
^ ^^]:freft^8houici alsp be presented in executive positions — as business 
'e36fecuti^veT3, official^, and administrators, for example — as often as 
)fjguriger person^ ^t^: Similarly, older persons should be presented 
^^^y^ ^ThNsldlled occupations, such as building and other technical trades.) 

3E. Where life-styles are discussed, younger and glder persons should be 

offered an equally wide range of such aspirations and job satisfaction.^ 

(VariouQ occupations and various life-styles leading toward retire- 
ment, should also be 'cast in an affirmative light. Pupils should 
• understand that everyone ages and that aging is a normal life 
^process. They should prepare for change during various stages of 
Jiheir Jlives and should expect to live fully in later life.) 



/ 
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3F. Whenever a material presents developments in history or current events, or 
achievements in art, science, br any other field, the contributions of 
older persons should be included and discussed when historically accurate, . 
in orcter to help create sensitivity to the role and values placed by 
different ethnic and cultural groups on cAder persons. 

' (This criterion is designed to prevent a continuation of the common 
pActice in instructional itoterials of failure tx) give sufficient 
attention to the achlevement3 of older persons in all fields of 
endea^r which are discussed. In the development of any field, the 
I cont jfiDutions of older persons can generally be accurately Included, 
'.fhe instructional materials should promote the concept that the knowl- 
edge, e?in^ience, and servioe of older persons is valuable tcK'the entire 
Society. )^ .j *r - ' 

D'epicti on of Disabled Persons 

V — -1^ — = = 

In order to encourage the individual developmei^^nd self-esteem of each 
child, regardless of disability, instruct ional'^terials , when they portray' 
people (or animals having identifiable human attributes), shall portray 
dl^abLei persons in a wicje variety of occupational, emotional, and behavioral 
situations showing the diversity of activities ki which disabled persons are' 
•involved within the full range of their potential. Specifically, materials . 
shall, be assessed in two major areas: the role of disabled persons in our 
society; and the attitude of the total population toward disabled persons. 

The iollrowing criteria #i and #2 ar^ssential, and each shall be met. The 
remainder of thfe criteria should be fct, but 100 percent compliance on each 
one is not essential to a "yes" vote. Unless the deficiency is flagrant, 
failure In one of the categories of Crit-erion #3 should not disqualify the 
item, provided it meets the other categories to ^ reasonable degree . Cate- 
gories, within Criterion #3 may be judged as a group, wherein an especially 
good i^ating T)n one category may compensate for a poor showing on another one. 

Id , ^ 
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Regardless* of subject area', all of the following criteria apply to all 
instructional materials that reflect contemporary United States or California 
society or any unidentifiable society. In addition. Criterion //I applies to 
all materials ttfat reflect' any society outside the United States (but see , 
General Limitations #3). ^ ' . ^ . * • 

« 

K Descriptions, depictions, labels, **or retorts which ter)d to^demean, ' , 
stereotype, or be patronizing toward disabled persons must not appear. 

'(Do references to ciisabled persons indicate that their talent's. 
Intelligence, or activities are severely Uraitad or 'correlate with 

evil? Conversely , -are di-sablecf persons endowed with superbtfma'n - 
attributes? Are disabled persons always shown requiring the assis- 
tance of ablebodied persons? For exampks there should be jio Mabels 
such as "retard/' "spa^^ "freak, " "cri()/( ripple, " "M . R "Orphan 
Annie," or ^'idiot," Such references constitute adverse reflections. 
See the discussion' in "Ceneral Limitations.") * 

2^ Instructional materials containing references to, or illustrations of, 
human activities must include illustrations of disabled ^l^ersons , except 
as' limited by accuracy or special purpose. 

(This criterion is largely self-explanatory. It applies to any 
materials in which the ability or disabil^.ty of persons is referred 
, to or illustrated, whether incidental to the purpose of the mate- 
'riM or not. Even though numerically the portrayals of disable^} 
and,^blebodied ^er;sons do not have to be even, the as|i^ct of the 
^ importance or impact of- those portrayals is a qualitative judgment'. . 

The .purpose of this criterion is to empTia^ize the contributions of 
disabled persons to the society and to show the diversity of Activi- 
ties in vhich disabled persons are involved. The materials should - 
include depictions of disabled persons part icipating. in all facets ' 
of life in a wide variety situations.) 
^ ' -' ' ' ' " ' * 

3A. Mentally and physically active, creative, problem-solving roles, and 
l^ucceds atnd failure in those roles, should include disabled persons of 
all ages to the extent possible. The instructional m^terials^ should show 



disabled persons interacting as equals and gi 



ving as well as receiving. 



. 3B. E^tions — for example, fear, anger, aggressidn, excitement^ or tender- . 
ries«— should occur randomly among characters (regardless of ability 
or disability. 

- ' 

(All people are 4i|^able of, and susceptible to, all emotions; and . 
the idea that only females cry^ and only! males fight, or only able- 
bodied persons can be sexual^ is an inaqcurate proje^ction of ieality. 
Thii iSy not to say that instructional iiaterials must consistently 
depict disabled and ablebodied per&<m$ in reversed emotional roles. 
Evaluator^ should, however, *be aware of the tendency to stereotype 
Amotions. If any pattern appears, such as pnly ablebodied persons 
expressing fear or tenderness, or only disabled persons expressing 
I . anger or frustration, the material does not meet this criterion.) 



Traditional activities engaged in by characters exhibiting disabilities 
should be balanced by the presentation of ' nontraditional ^aotivitids for 
characters vrith disabilities and show the diversity of^ activities in 
which disabled persons are involved. ' ' t, 

("Traditional" in this criterion refers to actfvities which are ^ 
generally tionsidered appropri,ate' for persons that are disabled.' 

For instance, disabled persons confined t^) wheelchairs, gurneys, or 
crutches sailing novelties on the street cor-ner or constructing simple 
objects; ablebodied persons engaged in outside employment or playing 
/ in active sports. 'Wliile the instructional materials c^Ttainly nee^ not 
exclude such activities, they should balance such portrayal witVi their 
oppos*ite — nontrada I ional — activities for such pursons. ExariD^es might 
be a disabled person playing basketball in a .wheelahair or an ablebodied 
oerson engaged in basket weaving. The materials should promote the 
concept that the knowledge, experience, and service of disabled persons 
of all ages and gender are valuable to the entire society. 

« 

Balance is achieved when instances of traditional activity can be 
shown in fair proportion with instances of nont raditional activity. 
^ The evaluator should make a qualitative judgment about the competing - 
' portrayals. ) 

If professional or executive roles, or vocations, trades, or ot ler 
gainful occupations are portrayed, disabled and ablebodied persons 
should be represented in reasonable proportions. • 

/This criterion is largej^ self-explanatory. Its purpose is to 
expand the portrayal of orcupational roles of disabled persons and 
' enable pupils to identify with all fields of enterprise, regardless 
of physical and mental ability.) 

Whe^ life-style choices are discussed, disabled and ablebodied persons 
should be offered an^ equally wide range of such choices and aspirations. 

(\4arious occupations and life-styles should promote the concept 
that the knowledge , experience^ and servi ce of disabled persons 
are valuable tq the entire society. Avoid one-dimensional charac-' 
terizatlons of disabled persons. .Show disabled people interacting 
^s equals and .giving as v^lX as receiving. The disabled person 
should be integrated into the mainstrean^ of society. 'Plans of ' 

vpupils for their own futqre^s should not be stereotyped by dis- 

'*abilitie». ) 

* • 

Whenever a iMfterial ptesents developments in history or current events, 
or achievement in the arts, science, or any other fiel'd, the contribu- 
•tions of disabled persons should be included and distiussed when his- 
torically accurate. , 
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(This criterion is intended to prevent a continuation of thjt* omis- 
sion in instructional materials of the achievements of disabled 
persons. Insights should be provided into the societal barriers 
that keep disabled people from living full lives — Systematic / 
discrimination in employment, education, and housing; inacces- 
sible transportation and buildings; and exorbitant expenses for 
necessities, ' j 

In th€< development of any fiftld, the contributions of disabled 
persons have, because of the bias in our (uilture, generally been 
less esteemed and l^ss recognized, no matter what*their fietd, 
than ablebodied persons who made comparable contributions. 

This criterion does not set out specific requirements. If biogra- 
phies are included in the material, however, biographies of disabled 
persons should also be presented.) 



The Entrepreneur and Labor — Education Cod^ Sections 60040(c) and 60044(a) 

Criterion #1 is an essential ^ Le » liT order for the material to be approved, 
this crit€frion SHALL be met. The categories within Critefia #2 should be 
mecSliut>lOO percent compliance on^ach one is not essential to a "yes" 
vote* 

1. References or labels which tend to demean, stereotype, or T)e patronizing 
toward -an occupation, vpcatioS, or livelihood must not appear. 

2A. Where appropriate, reference should be made to the role and contribution 
' of the entrepreneur in the total developtoent of California and the United 
States, and^any such reference should be accurate. ' , 

2B. Where appropriate, reference should be made to the tol6 and contribution 
of labor in 'the total develof>roent of California and the United States, * 
and any such reference should'be accurate. 

Religion— Education Code SecJ^ons 60040(b) and 60044^- 

These three criteria are essential items — in order for ik^ material to be 
approve'd, • they SHALL all be met. 

1. . No religious belief 'or practice shall be held up to ridicule or any 

xeligious group portrayed as inferior*. 

2. Any explanation or description of a religious belief or [practice shall 
be presented in a manner which neither encourages nor discourages belief 
in the matter oor indoct r^^nates the student in any particular religious 
belief. 

(This criterion must not be construed to mean that the meje depic- 
tion of religion constitutes indoctrination. For example, religious 
• ongs and art may be included in 'instructional materials.) 
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3, Portrayals of contemporary United States society should, where religion 
is d^lscussed or depicted, reflect Its religious, diversity . Except where 
a material deals with a particular racial , ethnic, or cultural group or a 
particular historical era in t;he United States or California, materials 
. ' in, but not limited to, art, music, and social sciences must, to a 
A reasonable extent, reflect the religious diversity of contemporary United 
States society. (Education Code Section bOOAOCb) in conjunction with 
cultural diversity.) ^ 

Ecology and Environment — Education Code Section 60D4l(a) ^ 

The categories within Criterion #1 should be met, but 100 percent compliance 
on.each^one is not essential to a, "yes" ' vo^e. Each category represents a 
value judgment; and, unless the deficiencytis flagrant, failure lii one 
category should not disqualify the item, provided it meets' the ot^ler cate- 
gories to a reasonable degree. ' ^ \ . 

IA. Responsibilities of human. beings^ toward a healthy environment are appro- 
priately portrayed. 

IB. Wise use of resour ces , ' both human and physical,^ is actively encouraged. 

IC. Interdependence of people and their environment Is portrayed. 

ID. Adverse effects of solutions to environmental problems are Identified. 

IE. Appropriate meang of protecting the environment are suggested! 

Danger ouLS Substancesj ^Eflucation Code Section 60041(b) ^ 

The categories within Criterion #1 should be met, but 100 percent compliance 
on each one is not essential to a "yes" vote. Each categoi*y represents a 
value judgme^rtt^ and, unless the deficiency is flagrant, failure in one 
category sh(xild not disqualify the item, provided it meets the other cater 
gory to a. reasonable degree^ 

IA. The hazards of the use of tobacco, alcohol, narcotics, and restricted 
dangerous drugs are depicted in >illu8trition8 or discussions where . 
references to these substances are included Ih instructional, materials. 

IB. The use of tobacco, alcdhol , Narcotics , or restricted dangerous drugs'is 
not glamorized or encouraged by illustrations or discussion references. 



Thrittj Fire Prevention^ and Humane Treatment of- Animals and People- -* 
Education Code Section 60042 

The categories within Criterion #1 shpuld be met, but 100 percent compliance 
on each one is not essential to a "yts" vote. Each category represents a 
value Judgment; and, unless the deficiency is flagrant, failure in one 



category sh(>^ld not disqualify the item, provided it meets the other cate- 
gories to a reasonable degree. v ' . 

IA. Thrift is encouraged by' illustrations or discussion references. Wasteful 
actions are neither glamorized hot encouraged. 

IB. Fire prevention is ^xplained^ and encouraged by illustrations or discus- 
sion references. Unsafe prsfctices "^and hazardous situations are neither 
illustrated nor encouraged. ^ 

IC. The humanfe treatment of animal's and people ia encouraged by illustrations 
or discussion, reference. ^ Violence, physic^^Lykbuse, depraved actions, or 
unconventional treatment ar6 neither illustrated nor encouraged'. 

J. DeclaratioT\ of Independence and Constitution of the United S'tateg — 
Education Code Section 60043 ' ^ ^ ' 

This criterion should be met only if it is appropriate to the comprehension 
, of pupils. In, addition, this value judgment applies only to instructional 
materials for social science, history, or civics classe^. 

1*. The Declaration of Independence and the 'Constitution of the United States 
should be presented. , ^ • . ^ 
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EXTRACTS FROM THE EDLCATION CODE ' ' ' 

* .^^ortraya l of Cultural'^nd Racial Diversity 

60040. When adopting Instructional mateirlals for use In the &ctro(>ls, governing 
boards shall Include only .ins tructional^^materlals which, fn their determination^ 
accurately portray the culturil^nd racial diversity of our society, including; 

(a) The conLjri but ions of both men and women in all types, of roles. Including 
professional, vocajtional , and executive roles. 

^ (h) The role and contributions of American Indians, American Negroes^ Mexican 

Americans, Asian Americans, European Americans, and members ot other ethnic and 
cultural groups to the total development of California and the United States. 

* 

(c) The role and ^ntribution^ of the entrepreneur and labor in the total 
development of Calif oi?nla .and the. United States. 

Ecological System; Use of Tobacco', Alcohol, Drugs, and Other Dangerous Substances 

6U04i. When adopting instructional materials for use in schools, governing boards 
shall Include only instructional materials which accurately, portray, whenever 
* appropriate: ^ 

(a) Man's and woman's ^lace in ecological systems and t4ie necessity for the 
protection of our environment. 

(b) The effects on the human System of the use of tobacco^ alcohol, naL<:otics» 
and restricted dangerous drugs as defined in Section 11032 of the Healttrind 

-Safety Code, and other dangerous substances. 

Thrift, Fire Prevention, and Humane Treatment ^of Animals and People 

60042. When adopting instructiofuil materials for use in the schools, governing 
boards shall require such materials as they deem necessary and proper to tncourage' 
thrift, fire prevention, and the humane treatment of animals and people. 

Declaration of Independence add Qpnstltutlpn of the United States 

60043. ' When adopting Inst rational materials for use in the schools, governing 
boards shall require, when 'appropriate^ tCT tK^...„gomprehension of pupils, that 
textbooks for social^ science, history, or clvicT^laSSeS trontain the Declaration 
of Independence and th^ Constitution of the United States. 

Prohibited Instructional Materials ."J^^ 

60044. No instructional materials shall be adopted by any governing board for 
use in the schools which, in, its determination, containa: 

(a) Any matter reflecting adversely upon persons because of their race, color, 
creed, national or|gin, ancestry, sex, or occupation. 

(b) Any sectarian or denominational doctrine or propaganda contrary to law. 
. ^i^, 

hl\Iv> , ^8 0O2O0 OE12273 1.030 
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